North America; instead Latin imprints were mostly imported from Europe, as was also the case in England. By the mid-eighteenth century, when the colonies had developed a significant cultured elite, the classics were widely available in vernacular translations and Latin had lost much of its status as the language of learning, even in Europe. While the Founding Fathers of the United States regularly invoked classical precedents and quotations and many of them had a classical education, they mostly engaged with ancient texts in translation and did not write in Latin.
During the nineteenth century, explicit and tacit references to antiquity in architecture, political discourse, names and inscriptions, and literature remained frequent, but the new country also generated a growing supply of its own historical episodes and heroes that gradually eclipsed examples from ancient history. 4 Nonetheless classical studies and their teachers accounted for about half of university curricula and faculty until the 1880s. 5 Around that time, in North America as in Europe, classics gradually became a specialised field among many others in the new research universities. American college matriculation requirements in classical languages were dropped earlier than in Europe, between the 1880s and the 1930s. High school instruction in Greek shrivelled promptly, while Latin declined more gradually, but took a steep turn after 1960. 6 Overall, Neo-Latin writings from North America are relatively sparse and of unremarkable quality; in many instances they were the work of writers educated in Europe (and 
Neo-Latin in colleges
The North American colonies appealed to many kinds of religious migrants seeking freedom from constraints or persecution in Europe: Puritans flocked to the New England colonies, Maintaining Latin as the language of learning on the edge of the wilderness was clearly not easy. The requirement that Harvard students speak only Latin with tutors and peers even outside class was likely seldom observed, despite exhortations to do so; but the assessment of two Dutch travellers in 1680 that the Harvard students they met spoke no Latin was probably the result of an oral language barrier formed by their different ways of pronouncing the language.
9
Latin was the language of instruction in seventeenth-century Harvard--a language heard in teachers' lectures, spoken in student exercises (like recitations, declamations, and disputations), read in almost every textbook used in the college, and written in the prose and poetry that students composed with the aid of Latin phrasebooks (no written exams were required until the nineteenth century). 10 Some surviving Neo-Latin poems were probably first composed as student exercises, notably at Harvard, including a twenty-four-line Latin elegy and a Greek epitaph on the death of Rev. Thomas Thacher in 1678, composed by the Native American student Eleazar. on Oxford rather than other American colleges and fostered loyalism at the college, until a revolutionary mob forced him to flee his house and the colonies; his textbook of the previous year was printed but probably hardly ever used.
26
Other texts were brought over as manuscripts or compiled by tutors from various sources but never printed. Instead, undergraduates were assigned to make their own manuscript copies from the teacher's exemplar, in multiple installments throughout a semester. Thus, when Charles
Morton left the Newington Green Academy for dissenters that he had founded in London and arrived at Harvard in 1686, he brought with him a 'Compendium physicae' that he had compiled and taught with in England. Harvard students copied this text from 1686 to 1729 so often that twenty-eight manuscript copies of it still survive. But in keeping with his non-traditional orientation of dissenting education, Morton taught and wrote his textbook on natural philosophy in English (despite the Latin title). 27 In it he discussed elements of the new science (Copernicus, Galileo, and Descartes) and also included a section on alchemical transmutation. George Starkey was probably not alone in experimenting with and theorising about alchemy while a student at A Latin genre produced in greater abundance than textbooks at American colleges in the seventeenth and eighteenth centuries was the collection of undergraduate theses printed for graduation (following the practice of Scottish universities). The names of the graduating students (usually six to twenty names) were printed on a broadside along with five to ten theses in each of the disciplines (grammar, rhetoric, logic, metaphysics, physics, ethics, and politics). 29 The idea was that each student should be able to defend any of the theses using syllogistic logic if challenged to do so. In practice, at Harvard for example, one or more designated students would defend specific pre-arranged theses as part of the commencement exercises. Candidates for a master's degree at Harvard were expected to defend publicly printed quaestiones in their field at a disputation held two days before commencement. The publication of questions ended in 1820.
30
In 1885 the Harvard Board of Overseers resolved to allow the president of the university to make his commencement address and to print the programme in the language of his choice.
Commencement programmes continued to be printed in Latin through 1943; Harvard diplomas, issued only starting in the nineteenth century, remained in Latin until 1959. 31 Kaiser's census of Neo-Latin prose includes many inaugural medical dissertations, starting in 1737; by mid-century they outnumbered any other Neo-Latin prose genre (including the orations, mostly from Harvard, which loomed so large for the earlier years of the census).
These dissertations generally took the form of thirty-to-forty page printed octavo booklets outlining a set of arguments on a medical topic, which the candidate likely wrote himself, defended in a public setting, and then published in order to obtain his doctoral degree. Although most of the medical theses in Kaiser's census were published in Edinburgh or Leiden, the students were identified as 'Americanus' on the title page--hence their inclusion in Kaiser's census. 32 There were no medical schools in North America until one of these 
Neo-Latin in schools
The Latin entrance requirements and Latin-based curriculum of American colleges were sustained by, and in turn sustained, a network of schools designed to prepare students to attend the Academy of Philadelphia, he published a collection of Latin poems, which 'were originally the effusions of friendship, and the amusement of leisure hours', followed by some translations in English verse by his students (and some former students, judging from the title of Rev. Dr. J.
Mayhew) that were variously signed by name or initials only. The two hundred and sixty-six subscribers listed in the front of the volume account for two hundred and ninety-seven copies, no doubt enough to fund a small printing of the ninety-eight-page book. 36 Many of those to whom
Beveridge addressed his poems were peers who also wrote Neo-Latin verse, including John
Lovell and Nathaniel Gardner, respectively headmaster of the Boston Latin School from 1734 to 1774 and a Latin teacher there, from 1750-1760.
37
As at the colleges, the teaching manuals used in the schools were mostly imported from Charleston, South Carolina, when a fire forced the library to be rebuilt from scratch, the town agreed to rebuild the collection of classics, although first priority was given to books in English and those considered of practical utility.
68
The years preceding and during the American Revolution were the heyday of the American invocation of classical models to justify a republican form of government. Classical pseudonyms were widely used in polemical and political tracts, and a cluster of fundamental Latin legal texts were in high demand in the midst of colonial conflict over the Townshend During the nineteenth century Latin was a growth field for two constituencies hitherto mainly denied access to it--women and black Americans. As in Europe, a classical education in the colonies was the preserve of a male elite; through the revolutionary period 'there was little classical education for women out of fear of virile women', but that attitude started to change in the 1790s, when a girl's education was increasingly valued as providing 'sound companionship'
to her husband and support for the education of her sons. Some three hundred academies for girls were founded in the century that followed, a varying proportion of which offered instruction in well as state and university mottos. 85 The bifurcation between a specialised academic study practised at a high level and a diffuse familiarity with a few basics persists still today, when one encounters Latin in inscriptions and names, tattoos and T-shirts, but also in orations at college commencements and in the standard 'blind text' used as a placeholder by printers since the early modern period and now in electronic publishing.
86
The Catholic context
Latin remained in active use longer in the Catholic Church than in the universities, but played a lesser role in North America than in other colonial settings. Some of the earliest Latin writings in America were the Jesuit Relations, reporting from New France on the success of their missions.
The Jesuits and other religious orders there made converts among the natives and disseminated elements of Latin liturgy and religious music. The reports from New France were unique among the Jesuit Relations in that they were gathered for publication in short order; the first such collection was published by Franciscus Creuxius as the Historiae Canadensis, seu Novae-Franciae libri decem (Paris, 1664). 87 In French Canada, the Catholic Church, which had set up the first schools there during the colonial period, continued to play a dominant role even once public education was introduced in the mid-nineteenth century; its numerous private schools especially emphasised Latin as an aid to understanding the liturgy and a means to identify potential seminarians. 88 Wherever it spread, the Catholic Church used Latin as a language of liturgy, but also of ecclesiastical administration and personal devotion. 89 In the predominantly 
